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Learning is "a process of trial and error" (Sorin Cristea,
p. 16), which 1s Dbased on the connection between the
influences coming from the educational environment,
orchestrated by the teacher, and the impulse to action of the
one who takes these influences and transforms them into new
ones — the student himself. In the context of assuming the
metacognitive factor within the educational process, the
roles of the teacher change, and learning is constituted as
a form of evaluation of the teaching process, which impacts
the student's levels of achievement and performance. In this
new educational context, the teacher becomes:

-Mediator metacognitive;

-Facilitator of knowledge;

- Practician reflexive;

-Co-participant in the attribution of knowledge;

-Analyst observer of the metacognitive awareness process
of students.

In the same note, J. Hattie admits the major role of the
teacher in the student's learning and enunciates the system
of roles performed by him, in the form of "mental structures"
seen as concepts that actually validate the status of "agent
of change" of the teacher and that build the perspective of
learning for understanding, guided by the main controllable
variable in the educational system - the teacher. We list the
eight structures identified by J. Hattie, as follows:

"l. Teachers believe that their fundamental task is to
assess the effects of their teaching on student's learning
and progress."

Assessment is an integral part of the educational process
as a whole. This approach guides the teacher's actions,
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providing valuable information on how knowledge is
immediately accessed by students. At the same time, evaluation
must be seen from a dual perspective: of the student (who
must prove the acquisition of competences at the level of an
education cycle) and of the teacher (who must be aware of the
extent of its effect on the results recorded by each student
and act towards the permanent improvement of his teaching
reactions). Referring to the second dimension of evaluation,
the one oriented towards the teacher, J. Hattie specifies:
"feedback or formative evaluation are among the most effective
interventions", because in this way, "the teacher acquires
information related to the direction and destination of his
activity, about how he will get there and where he needs to
go next." Here, the role of reflective practitioner of the
teacher in the education of the moment comes in, a role that
directs him towards changing or strengthening his teaching
practices. The reflective questions that guide the approach
are: "Where am I going?", "How will I get there?", "Where to
go next?". The interrogations build the first steps towards
metacognitive evaluation, the evaluation of one's own
methodological and procedural reactions that 1lead to the
achievement of the formative objectives. More specifically,
the teacher records what he does as an instructive approach
and analyses the students' learning as an effect and reaction
to his own formative intervention.

The key questions that define this mental structure of
the teacher are:

"How do I know this works?

How can I compare this to the other?

What are the merit and value of this variable on learning?

What is the size of the effect?

What evidence would convince me that I was wrong in using
these methods and resources?

Where 1is the evidence that this 1is better than other
programs?

Where did we see that these practices would be implemented
and give positive effects?

Do they share the same conception of progress as other
teachers?"

"2. Teachers believe that success and failure in student
learning translate into what they, as teachers, have done or
have not done... We are the agents of change!"

In the case of the enunciated structure, there are several
beliefs that orient wus towards the "moral finality of
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education" - autonomy and school success, seen as an
expression of three actionable determinants: to be, to know,
to understand:

"All students can be challenged and stimulated.

It's about strategies, never learning styles.

It 1is 1important to have high expectations from all
students 1in relation to psycho-individual development and
their starting point.

It is important to encourage students to ask for your
support when needed.

It is important to teach multiple learning strategies for
all children.

It is Important to train students with evaluative skills.

It 1is useful to develop interaction between peers 1in
education to streamline learning.

Criticism, error, and feedback are effective
opportunities for improving learning.

The practice of self-regulation and the development of
students as teachers are effective mechanisms to improve
learning.

Don't blame the children!

The handicap of the social class or of the influences at
home can be overcome.

Avoid talking about children with poor intellectual
abilities - that 1is, avoid labelling them and having low
expectations."

"3. Teachers talk more about learning than teaching."

The concept refers to adaptive learning, to the
experimentation of multiple ways of teaching and learning. In
this case, the teacher becomes the most effective expert of
the wvarious ways of learning, a model to follow for his
disciples who will take over these behaviours, integrating
and internalizing them, in order to learn for understanding
and school success.

"4, Teachers see evaluation as feedback on their own
impact."”

This mental structure, attributed to the mentor, makes
the transition from "evaluating someone" to "evaluating as
feedback to teachers." Thus, questions such as:

"Who did you train better and who less well?

What do you teach well and what do you not teach so well?

Where are the gaps, what are the strengths, what has been
achieved and what still needs to be achieved?

How can we develop an idea of progress that is shared by
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all students?"
"5. Teachers engage in dialogue, not monologue."

More than ever, it 1is necessary for each teacher to
listen, to interpret the student's reactions in terms of
learning, to receive their ideas, difficulties and learning
strategies, so as to support a concrete approach and a co-
shared commitment, to support and to recognize the effort
undertaken in building knowledge.

"6. Teachers are open to challenges and give their best."

The cognitive stimulation of students, depending on their
age and individual particularities, 1is a condition for
ensuring school success. Therefore, the work tasks,
formulated by the person 1in charge of the educational
activities, the teacher himself, must reflect the perfect
balance between the possibilities of each student and the
need to reach a point of maximum development for each
participant in the training. The challenge and
personalization of the teaching act according to the level of
development of the student is one of the most important
educational decisions that must be assumed by the one whose
purpose 1is to form autonomous and socially integrating
personalities.

"7. Teachers believe that it is part of their role to
develop positive relationships in the classroom."

Accepting mistakes, in the educational space of the
student's <class, develops positive relationships between
direct partners in the educational environment and is an
effective means of strengthening a supportive, supportive,
tolerant and empathetic climate. Allowing mistakes in the
classroom means understanding its role in building knowledge,
it means developing a management of failure in the student

"8. Teachers inform everyone about the language of
learning."

Teachers transmit not only to students the specialized
language of learning. They build levers that help parents
"find effective ways to co-educate their own children," as
"not all adults know how to do it."
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