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The society in which we gravitate is in a permanent search
and transformation. This aspect represents a challenge for
the educational field, as the multitude of transformations
generates a major impact on the way of designing a didactic
approach applied to the new changes. The permanent gravitation
through ever-expanding notions, through a cultural immensity
and through an unprecedented technological excess, make
knowledge impossible without metacognition.

But, what 1is metacognition? What implications does it
have at the level of the individual and society?

The concept of Metacognition 1s rendered to the
pedagogical world by John Flavell (1976) who associates
"thinking about thinking" with this pedagogical construct.
Since Flavell, research intensified because the need to know
beyond the human mind represented for all the greatest
researchers a real "storm of ideas" likely to revolutionize
the acquisition of knowledge. The concept materializes from
the pedagogical antiquity. In 1910, John Dewey in his work
"How we think" seeking to understand how thinking works and
what is the vision beyond thought, penetrates the meanings of
thinking by offering a perspective, "beyond it", opening the
way to self-reflection and metacognition, respectively.
"Thinking about thought", "knowing about knowledge", "being
cognitive reflexive", all these lead the individual to
metaknowledge, to metaunderstanding, to metacognition.

Miclea M. noted through metacognition "the totality of
knowledge that the individual has about the cognitive system
that can subsequently lead to its better functioning".

In various theories, metacognition is closely related to
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the concept of 'self' (Loans), self-knowledge identity, self-
identification, self-perception, self-esteem and self-image,
self-monitoring and self-control, improvement and self-
assertion, (self-affirmation), self-assessment. Self-
examination 1is a proof of metacognition, an expression of
conscious progress through monitoring

In the pedagogical literature, metacognition is closely

related linguistically with the prefix "self-": self-
determination, self-control, behavioral automation, self-
evaluation, self-efficiency, self-regulation, self-

knowledge, self-education. What the notional aspect of the
term metacognition experiences is the very transformation of
the subject-student into the main promoter of education, into
an active promoter of conscious and self-regulated learning,
transforming him from a passive spectator into an active actor
of learning, facilitating knowledge and ensuring a framework
for permanent development, a condition for individual and
social success.

Metacognition also means reflection, a return to oneself,
a return to thought and thinking. This operation of sectioning
thought and compartmentalizing it for the purpose of personal
knowledge, transforms the individual into one capable of
knowing and recognizing "knowing" and "not knowing". Being
able to grasp what you know and what you don't know is a
predominantly metacognitive behavior.

Piaget J. used the phrase "the possible knowledge of what
you know" for metacognition, and Radu I. formulated the
following definition: "the term metacognition means (...) the
process of retreating, of reflexively leaning of the human
subject on his own cognitive activity, which basically means
not only knowing, taking note of the process of unfolding,
but also evaluating, vectorizing the behavior according to
the projected goal" (Radu, 2000, apud Mogonea F., p.20).

Capitalizing on the definitions of metacognition
presented by different researchers, we can appreciate this
concept as an "inner feedback" that the individual projects
so that he takes note of his activity and consequently
contributes to the efficiency and optimization of his own
cognitive approach.

What we must emphasize is the fact that metacognition
manifests itself in and through learning under the exclusive
guidance of a gifted metacognitive teacher. In other words,
the condition of transmitting metacognitive competence to
students has as its point of action the metacognitions of the
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teacher who ensures that the transfer is carried out by
creating specific learning situations in this direction.

Michael Grangeat (1999a, apud Mogonea F., 2014)
compartmentalized metacognition into: "metacognition -
everything the subject knows about the way of learning, the
way of performing the cognitive task or the effective
strategies that can ensure success" and control - the feedback
manifested at the level of one's own cognitive approaches.
From this perspective, the metacognitive components can be
identified: metacognitive knowledge (self-knowledge,
knowledge of those outside oneself and obviously, knowledge
of the work tasks and strategies used in solving them) and
metacognitive behaviors (which refer to metacognitive
experiences, to the control and regulation of the study
activity of each learning subject.

Metacognition is directly connected to the ability of the
learning subject to reflect on his own self, to monitor and
control his learning activity, to regulate his behavior so
that he takes control of the entire cognitive system, to
understand what lies beyond his own knowledge, to instrument
behavioral correction techniques in deep learning and thus to
build his personality 1in the spirit of automation, self-
determination, autonomy. Therefore, the specialized
intervention of the teacher in this direction is becoming
more and more necessary. Thus, its role 1is that of a
facilitator, a metacognitive mediator, a learning guide for
students, a mediator and at the same time a model to be
constantly referred to when learning.

The quintessence of metacognition, however, is considered
reflection, that process that integrates the higher levels of
mental activity. Reflection is identified with that knowledge
of the self, knowledge of strategies, reflective reasoning
and cognitive control. Reflection is managed at

Schematically (Figure 1.1), metacognitive awareness
involves monitoring, control, and reflection actions oriented
toward the cognitive system. In this construct, the learning
process.

Education means not only knowledge but also empathy and
support, and in the context of new educations, the teacher
should no longer be seen as an error hunter, as a person ready
to charge for ignorance or misunderstanding, but on the
contrary, he must be that person in whom the subject of
learning trusts, who accepts mistakes as an effective means
of learning, who learns together with those they teach, who

This work is distributed under the terms of the Creative 5 9
Commons Attribution-ShareAlike 4.0 International License
(https.//creativecommons.org/licenses/by—sa/4.0/).



Proceedings of the 7th International
Scientific and Practical Conference

«Society and Science: Interconnection» NO

(March 26-28, 2026). 288

Porto, Portugal | (
LSt

PEDAGOGY AND EDUCATION

reflexively builds the personality of the little ones.
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Figure 1.1
Components of conscious metacognition adapted from Schraw

The construction of the metacognitive individual, capable
of reflective thinking, can be done from the early schooling
period, although thinking at this 1level 1is concrete-
intuitive. However, studies show the importance of practicing
the metacognitive dimension of "early childhood", and
exercise and modeling are the main methods that support this
broad and complex approach.
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