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Abstract. Each person understands education differently, being influenced by 

several factors, the most important of which are one’s character and the family 

environment in which one lives. The family plays an important role in the child’s 

psychosocial development, in shaping their concept of the world and of themselves. 

Parents can have a positive influence on the child if they are competent in terms 

of education. They can guide the child and offer wise advice. During the activity, 

it was confirmed that the school cannot operate or function without the involvement 

and interest of parents. Nowadays, we can observe that the family itself does not 

manage sufficiently well in raising and educating their children, as parents 

encounter various situations that exceed their capacity.  

Keywords: education, family environment, parental involvement, psychosocial 

development, parent–school partnership. 

 

 

 

The school–family partnership is carried out mainly 

through those components that focus on children: education, 

health, safety, instruction, leisure time activities, 

management of the school space, etc. We emphasize that this 

partnership is the most important one because parents are the 

first educators (the family being the child’s first school) 

and the school’s partners. This means that parents’ role is 

to share this responsibility with the primary school teacher, 

and later with subject teachers; therefore, the need for 

collaboration with the school arises, including active 

involvement within it. When the two educational environments 

(school and family) complement and support each other, they 

can largely ensure a successful integration of the child into 

school activities as well as into social life. Research 

findings show that, regardless of the family’s economic or 

cultural background, when parents become partners with the 

school in the education of their children, an improvement in 
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students’ academic performance can be observed [1, p. 82]. 

Researchers in the field of educational sciences 

demonstrate that educational partnership is an effective form 

of professional pedagogical action, guiding families, 

parents, and educators toward self-improvement. This becomes 

particularly valuable when the intended outcomes are clearly 

established, when work is carried out simultaneously with 

children and parents in the field of family education, and 

when the contribution of each educational actor and partner 

is discussed and negotiated. A high-quality pedagogical 

training of parents is necessary through recommendations, 

parenting schools, meetings, and other activities, which must 

become systematic. 

If in the 1980s–1990s of the last century the emphasis 

was placed on involving parents in organizing and conducting 

recreational activities and festive events, today the family 

must be involved in a set of systematic actions that would 

allow parents to understand the specific nature of the 

instructional and educational process and to learn how to 

become effective parents. The concept of educational 

partnership tends to become a central one in contemporary 

pedagogy and reflects a curricular, flexible, and open 

approach to educational issues, highlighting the 

interrelationships among educational agents in all their 

complexity, as Larisa Cuznețov states in her work “Treatise 

on Education for the Family. Family Pedagogy” [2, p. 146]. 

Experience shows that affective bonds and effective 

communication with parents, as well as their engagement in 

various actions, improve their attitude toward the school or 

any other type of educational institution, encouraging them 

to become more involved in the institution’s life and to 

interact more effectively with their children. Parents should 

be permanently involved in school activities, not only when 

problems arise. They want to be informed about the 

institution’s educational policies and to understand the 

purpose and objectives of the educational programme in which 

their child participates. For the partnership to be truly 

effective rather than merely formal, it is important that 

parents be involved in decision-making and become active 

participants in the planning, organization, implementation, 

and evaluation of any positive practices, as well as in 

identifying, within the themes of activities, information 

related to their own children. Parents and teachers share 

equal responsibility for the contribution and effort involved 
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in building a relationship of effective collaboration for the 

benefit of the child. The advantages of partnership-based 

activity therefore include shared responsibility in decision-

making [3, p. 5]. 

In the sociology of family education, the term socio-

educational intervention was introduced, referring to a set 

of funded actions organized and carried out by society with 

the purpose of supporting, guiding, correcting, or 

compensating for parents’ educational activity [4, p. 194]. 

In the view of educators Lamb and Lamb (1978), as well as 

Pourtois, Forgione, and Desmet (1989), the main forms of 

socio-educational intervention include the following: parent 

education, educational assistance, educational guardianship, 

parental guidance, family therapy, etc. [ibid., p. 195]. 

An important form of socio-educational intervention is 

parental education (known as parent education in English and 

éducation parentale in French). The term refers to a formal 

attempt to increase parents’ awareness and the use of 

parenting skills in the field of children’s education. 

Parental education differs from other forms in the following 

ways: 

1. it addresses all categories of parents without 

exception; 

2. it aims to enhance the educational competences and 
skills of all parents rather than to modify a particular 

behaviour or existing structures; 

3. the organized activities follow a logic of preventing 
problematic situations, as noted by E. Stănciulescu, citing 

Pourtois, Forgione, and Desmet. 

The expression parental education did not enter 

political-administrative or scientific language recently. 

Rather, only in the last decades of the 20th century did its 

content become more clearly defined, and its use expanded 

significantly [ibid., p. 196]. 

Rightly so, today the educational institution has the 

mission of providing children with instruction and offering 

support to the family in their upbringing. C. Narly stated 

that, as much as possible, life should be brought into school 

and school should be brought into life. It is evident that 

the primary school teacher must attract parents to the school, 

involve them in school activities, initiate them into the 

ways in which the educational process is carried out, and 

familiarize children with social life, thus creating 

favourable conditions for a genuine educational partnership—



 
 
 

 

PEDAGOGY AND EDUCATION 

69 

 

This work is distributed under the terms of the Creative 
Commons Attribution-ShareAlike 4.0 International License 
(https://creativecommons.org/licenses/by-sa/4.0/). 

Proceedings of the 7th International 
Scientific and Practical Conference  
«Modern Directions and Movements  
in Science»  
 

(March 6-8, 2026).  
Luxembourg, Grand Duchy of Luxembourg 
 
 

 
 

No 
285 

first and foremost with the family, and later with the 

community. The renowned Romanian researcher considers that 

the family has always had a decisive influence on education; 

it is to the family that we owe the virtues of the nation. He 

also warns us that the family still has an important role to 

play in education, because in essence it is the creator of 

the child and is better able than anyone else to understand 

and defend the child’s unique perspective [5]. 

In order for the family to effectively fulfil its 

educational function, it must possess a certain cultural 

background, an adequate intellectual level, moral and ethical 

values, as well as a decent economic framework for living [6, 

p. 12]. The issue of school–family collaboration is not new; 

however, in recent decades, in connection with social changes, 

it has become extremely relevant. 

Within a school there is a complex network of 

relationships. These relationships have a considerable 

potential to influence children’s education both positively 

and negatively. The most important relationships include: 

– relationships between the teacher and the student; 

– interpersonal relationships (among students, among 

teachers, between teachers and specialists who support the 

school, between teachers and the school’s administrative 

staff, etc.); 

– relationships between teachers and parents; 

– relationships among teachers; 

– relationships between professionals who support the 

child’s development together with parents and teachers. 

In this context, educational partnership represents a 

form of collaboration, communication, and cooperation within 

the educational process between teaching staff (the social 

community) and parents. Educational partnership, assuming a 

unity of requirements, options, decisions, and educational 

actions among educational factors, applies to all the 

relationships listed above. The relationship between parents 

and teachers involves going beyond the boundaries of the 

school and determines a different approach to the teaching 

profession. 

In traditional pedagogy, this relationship was treated as 

“collaboration between school and family.” Collaboration 

between school and family implies effective and efficient 

communication, unity of requirements, and unity of action 

when the child’s best interest is at stake. Today, the 

dimensions of this relationship have expanded due to the shift 
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from the concept of collaboration to that of communication 

through cooperation and collaboration, and more recently 

through the concept of partnership, which encompasses all of 

these and additionally reflects a positive and democratic 

approach to educational relationships [7, pp. 221–222]. 

Above, we have examined, in principle, two main dimensions 

of the reciprocal involvement of school and family in the 

child’s education, identified by several researchers: 

1. the dimension of the parent–child relationship; 
2. the dimension of the family–school relationship. 
In what follows, we will refer to the teacher/primary 

school teacher–parents relationship. The school’s 

collaboration and cooperation with parents are beneficial for 

both factors if the conditions of effective communication are 

fulfilled and if the human dimension is taken into account, 

namely: the educational level of the two participants (the 

teacher and the parents), the timing chosen for collaboration, 

and the difficulties encountered by the child in school 

activities [8]. Teachers are required to relate to the 

cultural background and socio-professional categories from 

which parents come. They monitor the child’s progress in their 

school career, the family structure, parental competences, 

and the family’s specific problems. 

In order to optimize the partnership between teachers and 

parents, several elements are considered, such as: the 

attitudes that characterize both educational partners; each 

partner’s perceptions and representations regarding the 

child’s education; the quality of the relationship between 

the two participants within the collaboration; the 

characteristics of the educational institution; the 

characteristics of the family; and the way communication, 

cooperation, and collaboration are carried out between 

partners [9, p. 223]. 

The objectives of educational partnerships are as 

follows: to ensure coherence in policies and strategies that 

maintain education as a priority sector; to strengthen the 

institutional and legislative framework of human development; 

to provide school institutions with the necessary tools for 

developing specific programmes; to involve the community in 

ensuring the quality of education; to ensure collaboration 

between schools and beneficiaries in order to achieve equity 

and equal opportunities; to develop joint programmes intended 

to facilitate the socio-professional integration of 

graduates; to confirm and strengthen the role of educational 
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institutions in community life; to ensure the alignment of 

European and international programmes that promote innovation 

and development measures at the local level; and, in 

cooperation with the mass media, to ensure correct and 

comprehensive information for beneficiaries and the public 

regarding the social impact of programmes and measures in the 

educational field [10, p. 73]. 

Educational projects implemented through partnership 

should be based on shared values, such as ensuring equal 

opportunities in education, encouraging initiative and 

involvement, developing cooperation and collaboration, 

cultivating discipline and responsibility, promoting 

effective communication, and fostering civic spirit. 

Parental involvement in solving school-related problems 

and in supporting the educational process at the primary 

education level is supported by a number of arguments. In 

Arguments for family involvement in supporting the school 

[adapted from 9] (Fig.1), we included the most relevant 

arguments for involving the family in supporting the school 

[11, p. 240]. 

 
Figure 1 

Arguments for family involvement in supporting the school [apud 11] 

 

We consider the arguments presented to be sufficiently 

explicit and convincing for establishing effective 

relationships between teachers and family members. Parents’ 
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arguments should be supported by educators and translated 

into a series of actions that will meet the needs they have 

expressed. The optimization of the educational partnership 

will be effective if it is developed in two directions: 

a) the role of teachers in supporting the family 

(Fig. 2.); 

b) the role of families in supporting teachers (Fig. 3.). 

 

 
Figure 2 

The role of teachers in supporting the family [apud 11] 

 

The viewpoints expressed can be further complemented by 

the perspective of the researcher J. L. Epstein and her 

collaborators, who identified six types of parental 

involvement in their children’s school-related activities. 

From a qualitative standpoint, these include: parenting or 

the quality of being a parent; communication or the ability 

to communicate; volunteering or the capacity to engage in 

voluntary actions; learning at home; decision-making; and 

collaboration within the community [apud 12, p. 225]. 

The models developed by Rașinschi and Frederiks (1989) 

and Bloom (1992) distinguish between different degrees of 

parental involvement. The former propose a hierarchy of 

partnership levels involving parents, ranging from the 

weakest form of involvement to participation and, ultimately, 

empowerment. The latter model identifies the most profound 

form of involvement as advocacy. 
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Figure 3 

The role of the family in supporting teachers/primary school teachers 

(adapted from [11]) 

 

Drawing on U. Bronfenbrenner’s (1986) ecological approach 

to child personality development and on A. Bandura’s (1986) 

theory of self-efficacy, a group of authors (Chepard, 

Trimberger, McClintock, Lecklinder) propose a comprehensive 

hierarchical model consisting of four stages/levels. This 

model focuses on organizing family involvement activities 

around the theme of strengthening reciprocal (mutual) actions 

through the school–family partnership [apud 11]. Fig. 4. 

illustrates the comprehensive four-level/stage model of the 

school–family partnership. 

 

 
Figure 4 

Comprehensive model of the school–family partnership [apud 11] 

1. Communication

2. Family 
development

3. Community 
Involvement

4. Argumentation



 
 
 

 

PEDAGOGY AND EDUCATION 

74 

 

This work is distributed under the terms of the Creative 
Commons Attribution-ShareAlike 4.0 International License 

(https://creativecommons.org/licenses/by-sa/4.0/). 

Proceedings of the 7th International 
Scientific and Practical Conference  
«Modern Directions and Movements  
in Science»  
 

(March 6-8, 2026).  
Luxembourg, Grand Duchy of Luxembourg 
 
 

 
 

No 
285 

School and family mutually develop their capacities for 

empowerment and strengthen one another. The partnership 

relationship between school and family is based on an exchange 

of competencies and forms of involvement, which ultimately 

leads to increased effectiveness in the actions of both 

actors. The model also provides guidance on how parents are 

able to develop and expand their competencies and connect to 

their social universe within the micro-, meso-, and macro-

ecosystem (people and social resources), as specified in the 

ecological model of child personality development elaborated 

by U. Bronfenbrenner in 1986 [apud 11, pp. 225–226]. 

Educational partnership represents a form of 

collaboration that supports the development of the child’s 

harmonious personality. It presupposes unity of requirements, 

options, decisions, and actions undertaken by the factors 

holding educational responsibilities. Educational partnership 

functions on the basis of the principle of unity, continuity, 

and consistency of educational influences. It is necessary 

that all partners share the same viewpoint and act in a 

unified manner regarding all issues related to pupils’ life, 

activity, and personality development, and that they operate 

within a system of shared expectations and standards [13,  

p. 6]. 

The strategies developed in partnership by the actors 

involved in the values education process include: shaping 

positive attitudes toward others and toward human 

relationships in general; generating beliefs associated with 

moral values; and cultivating behavioral models appropriate 

to the norms and values of the society to which the child 

belongs [14, p. 47]. 

The concept of educational partnership has the status of 

a guiding principle in pedagogy, representing an extension of 

the principle of unity of educational requirements. At 

present, emphasis is placed on the idea that the child is 

part of educational decision-making, according to their 

abilities and the scope of their choices. Education is 

responsible, from the earliest ages, for developing social 

responsibility and rapid decision-making. A relationship with 

new meanings is established between educator and learner—a 

partnership relationship—due to its features of democratic 

leadership and flexibility in decision-making. Not only does 

the child learn and develop under the influence of the 

educator, but the educator is also transformed through the 

educational relationship, as solving each educational problem 
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adds new competencies to the teacher [15, p. 67]. 

An obstacle to the school–family partnership is the 

limited time resources that parents allocate to their 

children’s education or to their relationship with the school, 

the high level of stress associated with such a partnership—

due to proposed activities and a well-structured daily 

schedule with clear objectives to be achieved—or even parents’ 

limited educational background. In this context, teachers 

must understand the existing level of availability for 

parental involvement in extracurricular activities and adapt 

their strategies in order to contribute to the development of 

a successful school–family partnership. In order to avoid 

such difficulties, it is preferable for parents to contact 

the school not only when they are invited to parent meetings 

or when children face certain difficulties. Parents should 

participate in all important school events (celebrations, 

ceremonies, competitions, performances, etc.), facilitate the 

school’s educational mission by continuing education within 

the family, and demonstrate willingness to attend educational 

courses designed for parents. In conclusion, in order to 

ensure children’s education under the best conditions and, 

implicitly, their success in life, it is necessary for all 

actors involved in the educational process to form a team in 

which each member knows their responsibilities and grants the 

partner the respect and trust they deserve. 

In the development of the child’s personality, ongoing 

communication, collaboration, and cooperation among 

educational stakeholders represent a priority, materializing 

in the benefits provided by institutions in shaping the child 

in accordance with the values of the society in which they 

live. 

Effective school–family collaboration is possible only 

when the family recognizes the school’s mission: to be the 

main source of culture and a factor that supports pupils’ 

beneficial development. Collaboration between family and 

school constitutes the fundamental pillar for the overall 

development of the personality of young school-age pupils. 

School failure is not only a pedagogical concern but also 

a socioeconomic one. Its scope includes post-school 

education, the level of professional and social integration, 

and the ability to demonstrate competencies through 

competition in the labor market. 

It cannot be assessed solely in relation to performance 

standards specific to the educational system, while 
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disregarding its human dimension. Alongside the teacher’s 

assessment of knowledge, it is also necessary to consider 

what the pupil feels, as the pupil may perceive and evaluate 

their own results in a way that differs significantly from 

the teacher’s perspective. 

Pupils in primary education often prove to be more 

affected by failures related to their integration into the 

school peer group than by falling behind academically. Thus, 

group norms frequently become more important than school 

norms. 

The subjective dimension of school failure becomes 

evident when the result obtained by the pupil acquires 

different meanings for the pupil, the teacher, or the parent. 

A mediocre grade may be interpreted by the teacher as a 

success, by the pupil as a failure, and by parents as an 

alarming situation. Each of these actors measures 

success/failure through the meaning and the perceived 

distance between the achieved outcomes and the expected ones. 

Nevertheless, the teacher has the responsibility to 

assess as accurately as possible the moments of success or 

failure, so that the phenomenon can be addressed at the 

appropriate time and with full responsibility by all 

educational stakeholders. 

For the partnership to become effective, the family must 

be involved and held accountable in the education of children, 

maintaining continuous contact with school activities. The 

most effective parental involvement efforts are those that 

offer parents a variety of roles within a well-organized, 

long-term process. Parents need to be able to choose from a 

range of activities adapted to different schedules, 

preferences, and capacities. As part of the planning process, 

it is also necessary for teachers to assess their own 

availability regarding parental involvement and to establish 

how they intend to engage parents and make use of their 

support. 

The activities proposed within the school–family 

partnership may target: mutual acquaintance, socialization 

with other parents, teamwork, practicing effective 

communication techniques, sharing personal educational 

experiences, creative workshops, action plans aimed at 

children’s success, career guidance counseling, volunteering 

campaigns, etc. Effective methods for activities carried out 

with parents include brainstorming, case study, role-play, 

mapping techniques, and the analysis of activity 
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outcomes/products. 
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