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Abstract. This conceptual study examines pedagogical principles for developing
EFL speaking skills through an intercultural approach. Drawing on theories of
intercultural communicative competence and communicative language teaching, the
article systematises key foundations for integrating cultural awareness into oral
instruction. Through qualitative conceptual analysis, six interrelated principles
are identified, emphasising dialogic interaction, pragmatic sensitivity,
authenticity, reflective engagement and learner agency. The proposed framework
reconceptualises speaking as interculturally situated communication rather than
solely linguistic performance and offers guidance for curriculum design and
further empirical research.
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In an era marked by globalisation and intensified
intercultural mobility, effective foreign-language
communication cannot be reduced to accuracy and fluency alone.
Current trends in language education increasingly foreground
intercultural communicative competence (ICC), defined as the
ability to interact both appropriately and successfully with
people from diverse cultural backgrounds (Byram, 1997, p. 3).
For the English as a Foreign Language (EFL) classroom, this
reorientation calls for a reassessment of the pedagogical
basis of speaking instruction because spoken interaction is
the main channel through which intercultural meanings are
negotiated and jointly created.

Within language education, the intercultural approach
questions the native speaker target and advances the notion
of the “intercultural speaker,” whose role is to mediate
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across cultures rather than reproduce a monolingual norm
(Byram, 1997, p. 11). From this perspective, speaking pedagogy
should develop not only oral fluency Dbut also critical
cultural awareness, openness to difference and interpretative
capacity. Deardorff (2006, P. 247) conceptualises
intercultural competence as a combination of attitudes,
knowledge and skills that generate internal outcomes and, in
turn, enable appropriate behaviour in intercultural
situations. Consequently, speaking tasks need to incorporate
these interdependent dimensions if they are to move beyond
superficial exchanges.

Although intercultural competence is now widely
recognised in language education, pedagogical principles that
directly inform the development of speaking skills through an
intercultural approach remain insufficiently systematised.
Many studies discuss ICC in broad terms, yet comparatively
few specify how speaking instruction should be organised
within this paradigm. This underdeveloped area points to the
necessity of further theoretical clarification and
integrative synthesis.

To address this need, the present study adopts a
qualitative conceptual design based on systematic literature
analysis. Conceptual research focuses on integrating existing
theoretical perspectives in order to build a coherent
framework and derive pedagogically relevant insights
(Jaakkola, 2020, p. 23).

The theoretical foundation draws primarily on Byram’s
intercultural communicative competence model (1997),
Kramsch’s cultural perspective on language teaching (1993)
and Deardorff’s process-oriented model of intercultural
competence (2006). To ensure consistency with established
accounts of oral skill development, the study also engages
research on communicative competence and speaking pedagogy
(Richards, 2008; Canale & Swain, 1980).

The literature was selected using four criteria:

1. Relevance to intercultural communication and/or
speaking pedagogy

2. A theoretical or empirical contribution to language
education

3. Publication in peer-reviewed international journals or
academic presses

4. Conceptual clarity regarding competence development

The analysis proceeded in three steps. First, central
constructs associated with intercultural communicative
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competence were identified and organised, including
attitudes, knowledge, skills, critical cultural awareness and
pragmatic competence (Byram, 1997, p. 34; Deardorff, 2006, p.
247) . Second, models of speaking competence were examined to
determine how communicative language teaching conceptualises
linguistic, sociolinguistic and strategic dimensions (Canale
& Swain, 1980, p. 30), with particular attention to the
inclusion of pragmatic and sociocultural elements in oral
production. Third, a comparative thematic synthesis was
carried out to trace convergent pedagogical implications
across the two strands of scholarship. Through iterative
comparison, recurring patterns were consolidated into broader
pedagogical ©principles, enabling the development of an
integrated framework connecting intercultural theory with
speaking instruction.

Throughout the synthesis, the guiding assumption was that
pedagogical proposals should be theoretically justified while
remaining usable in classroom contexts. Conceptual
integration, therefore, was directed at translating abstract
competence models into principles that can inform speaking
pedagogy in practice.

The integrative analysis of intercultural communicative
competence and theories of speaking instruction led to the
formulation of six interconnected pedagogical principles.
Rooted in established frameworks of intercultural competence
and communicative language teaching, these principles are
intended to offer a structured Dbasis for embedding
intercultural dimensions within speaking pedagogy.

Communicating effectively 1in intercultural settings
entails more than grammatical precision and lexical control;
it presupposes sensitivity to culturally embedded meanings
conveyed through discourse. Byram (1997) notes that
intercultural communicative competence encompasses knowledge
of social groups, practices and cultural artefacts, together
with the capacity to interpret and relate cultural phenomena
(p. 35). Consequently, speaking instruction should integrate
cultural content systematically rather than presenting
culture as an ancillary component.

In practical terms, this principle requires oral tasks to
incorporate perspective comparison, critical examination of
cultural ©presuppositions and discussion of culturally
specific conventions. When cultural awareness is embedded in
speaking activities, learners are better equipped to situate
language within its sociocultural context and to cultivate
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interpretative abilities necessary for intercultural
interaction.

Intercultural communication is fundamentally dialogic, as
it involves the ongoing negotiation of meaning among
interlocutors shaped by different cultural frames of
reference. Kramsch (1993, ©p. 27) characterises language
learning as participation in symbolic interaction in which
meaning emerges collaboratively. Accordingly, speaking
pedagogy should prioritise interactive formats that encourage
negotiation, clarification and the exchange of viewpoints.

Activities such as debates, intercultural simulations and
collaborative problem-solving tasks prompt learners to
express positions, engage with alternative interpretations
and modify their discourse according to situational demands.
Such interaction reinforces strategic competence and supports
learners 1in handling spontaneous communicative challenges
(Canale & Swain, 1980, p. 30).

Effective intercultural speaking further depends on
pragmatic competence, understood as the ability to employ
language appropriately in relation to social norms and
contextual factors. Models of communicative competence
consistently emphasise the centrality of sociolinguistic
competence for successful communication (Canale & Swain,
1980, p. 30).

Students need to recognise how speech acts, politeness
conventions and discourse structures differ across cultural

contexts. In the absence of pragmatic awareness,
linguistically accurate statements may nevertheless be
perceived as unsuitable or culturally insensitive.

Incorporating pragmatic exploration into speaking activities
— for instance, through analysing diverse interactional
patterns - enhances sociolinguistic flexibility and minimises
potential misunderstandings.

Authenticity also plays a crucial role 1in fostering
meaningful learning. Intercultural speaking tasks should
approximate real communicative contexts instead of relying
exclusively on contrived textbook exchanges. Deardorff (2006)
underlines that intercultural competence Dbecomes visible
through appropriate action in authentic situations (p. 247).

Examples of authentic tasks may include discussions of
global concerns, examination of intercultural
miscommunication or decision-making in culturally sensitive
scenarios. Engagement with realistic contexts encourages

learners to draw simultaneously on linguistic and
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intercultural resources, thereby promoting contextually
grounded fluency.

A further dimension of 1intercultural competence 1is
critical cultural awareness, defined as the ability to assess
perspectives, practices and assumptions, including one’s own
(Byram, 1997, p. 53). Speaking instruction should therefore
incorporate reflective elements that prompt learners to
interrogate cultural differences rather than simply describe
them.

Post-task reflection, guided inquiry and peer-response
activities foster metacognitive development. Research on
feedback demonstrates that reflection substantially supports
learning advancement (Hattie & Timperley, 2007, p. 81).
Through reflective dialogue, learners gain a more nuanced
understanding of how cultural variables shape communicative
behaviour.

Finally, the intercultural perspective redirects
attention from reproducing native-speaker norms to
cultivating intercultural speakers capable of cultural
mediation (Byram, 1997, p. 11). This reconceptualization
frames learners as active participants in meaning-making
rather than passive imitators of prescribed models.

Speaking pedagogy should therefore encourage students to
incorporate their own cultural Dbackgrounds and identities
into 1interaction. Tasks that prompt comparison Dbetween
learners’ cultural experiences and those associated with the
target language nurture mediation skills. Such learner agency
reinforces communicative confidence, ownership of discourse
and adaptability within culturally diverse settings.

Although each principle highlights a specific dimension,
they operate in a mutually reinforcing manner. Cultural
awareness offers interpretative orientation; dialogic
engagement ensures interactive practice; pragmatic competence
safeguards contextual appropriateness; authenticity enhances
relevance; reflection deepens cognitive processing; and
learner agency facilitates intercultural mediation.
Collectively, these principles constitute a coherent
theoretical foundation for reconfiguring speaking instruction
within an intercultural framework.

The proposed pedagogical principles broaden conventional
perspectives on speaking instruction by situating oral
communication within an explicitly intercultural paradigm.
Traditionally, teaching speaking has prioritised fluency,
accurate pronunciation and vocabulary growth (Richards, 2008,
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p. 19). Although these elements remain fundamental, they do
not sufficiently capture the sociocultural and pragmatic
intricacies that characterise authentic communication. The
framework advanced here reconceptualises speaking competence
as performance shaped by intercultural context rather than as
mere linguistic output.

A central theoretical consequence of this
reconceptualization is the transition from the native-speaker
ideal to the notion of the intercultural speaker. Byram (1997,
p. 11) maintains that language education should move beyond
the replication of monolingual standards and 1instead
cultivate the ability to mediate across cultures. The
principles outlined in this study translate this orientation
into pedagogical terms by incorporating cultural awareness,
reflective practice and dialogic interaction into speaking
activities. In this way, the development of oral skills is
connected with broader educational objectives associated with
intercultural understanding and global citizenship.

In addition, foregrounding pragmatic awareness in
speaking pedagogy addresses the enduring discrepancy between
grammatical knowledge and communicative suitability. While
theories of communicative competence have long included
sociolinguistic and strategic dimensions (Canale & Swain,
1980, p. 30), dinstructional practice frequently privileges
structural correctness. By integrating pragmatic examination
and attention to culturally specific discourse conventions,
the proposed framework responds to the need for more
contextually responsive language teaching.

The emphasis on authenticity likewise has substantial
pedagogical significance. Studies of learning effectiveness
indicate that meaningful engagement strengthens cognitive
processing and supports retention (Hattie & Timperley, 2007,
p. 86). Intercultural speaking tasks grounded in realistic
scenarios foster deeper involvement by 1linking classroom
discourse with contemporary global realities. Such relevance
can enhance learner motivation and contribute to sustained
communicative growth.

It is important, however, to recognise certain
limitations. As a conceptual investigation, the framework is
derived from theoretical synthesis rather than direct
classroom experimentation. Although its foundations are
supported by established scholarship, empirical research is
necessary to evaluate its practical impact across varied EFL

settings. Subsequent studies might investigate how the
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application of these principles affects observable outcomes,
including fluency development, pragmatic appropriateness and
intercultural sensitivity.

Despite these limitations, the study advances theoretical
discussion by organising and clarifying the pedagogical
underpinnings of intercultural speaking instruction. It
narrows the divide between abstract models of intercultural
competence and everyday teaching practice, presenting a
structured yet flexible approach for educators.

The expanding intercultural scope of communication
compels a reconsideration of how speaking is conceptualised
in EFL contexts. Oral proficiency should not be equated solely
with grammatically accurate expression; rather, it must be
understood as culturally situated interaction that requires
interpretative insight, reflective awareness and mediating
capacity.

In response to this need, the article has articulated six
pedagogical principles: integration of cultural awareness,
dialogic interaction, pragmatic and sociolinguistic
attentiveness, authenticity, reflective engagement and
learner agency. Collectively, these principles redefine
speaking competence as intercultural action grounded in
communicative appropriateness and cultural insight.

By drawing  together foundational perspectives on
intercultural communicative competence and communicative
language teaching, the study provides a coherent conceptual
model capable of informing curriculum planning, task design
and teacher preparation. Crucially, it frames learners not as
replicas of native speakers but as intercultural
communicators able to navigate diverse linguistic and
cultural landscapes.

Future empirical inquiry should examine how these
principles function in classroom practice and assess their
influence on 1learners’ oral proficiency and intercultural
growth. Such research would enhance the applied relevance of
the framework and further develop scholarship in
intercultural language education.
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