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Abstract. This study examines the effectiveness of the Communicative Language 

Teaching (CLT) approach in developing speaking skills among secondary school 

learners in Kazakhstan. Using a quantitative survey design with a 30-item 

instrument, we collected responses from Grades 9–12 students on familiarity with 

CLT, perceived effectiveness, activity frequency, self-assessed speaking 

competence, and barriers to implementation. Descriptive analyses indicate that 

CLT-oriented tasks (pair work, role plays, group discussions) are associated with 

increases in self-reported fluency and confidence, with reported preference for 

CLT over form-focused lessons. Key constraints include large class sizes, time 

limits, and variable teacher preparation. We discuss practical implications for 

teacher development, curriculum design, and policy within Kazakhstan’s trilingual 

education agenda. 

Keywords: Communicative Language Teaching (CLT); speaking skills; secondary 
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INTRODUCTION 

In the context of global communication, English has become 

an essential tool for education, science, and international 

collaboration. In Kazakhstan, English language education has 

gained significant importance due to the country’s trilingual 

policy and growing participation in global academic and 

professional communities. Despite ongoing reforms in 

curriculum design and teacher training, developing students’ 

speaking skills in secondary schools remains one of the most 

challenging areas. Many students demonstrate good grammatical 

knowledge but struggle to communicate fluently and 

confidently in real-life situations (Ismagulova, 2022). This 

issue is often linked to traditional teacher-centered 
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approaches, limited classroom interaction, and a lack of 

communicative opportunities both inside and outside the 

classroom (Bekmambetova, 2021). 

To address these challenges, the Communicative Approach, 

or Communicative Language Teaching (CLT), has emerged as one 

of the most effective pedagogical methods for improving 

speaking competence. Unlike traditional grammar-translation 

or audio-lingual methods, the Communicative Approach 

emphasises meaningful interaction and authentic communication 

as the foundation for learning. According to Littlewood 

(1981), CLT focuses on developing learners’ communicative 

competence—the ability to use language appropriately in 

various social contexts. Through pair work, group 

discussions, and role-plays, learners practice using language 

for real communication rather than memorising isolated 

structures (Tian, 2024). 

In Kazakhstan, however, the successful implementation of 

the Communicative Approach depends heavily on the local 

educational context, teachers’ readiness, and available 

classroom resources. Many English teachers have limited 

exposure to modern communicative methodologies, while class 

sizes, time constraints, and curriculum standards often 

prevent the regular use of communicative tasks (Rambe, 2020). 

Therefore, it is crucial to investigate how CLT can be 

effectively applied in Kazakhstani secondary schools to 

enhance students’ speaking skills and increase their 

motivation for language learning. 

The present study aims to evaluate how the Communicative 

Approach supports the development of speaking skills among 

secondary school learners in Kazakhstan. To achieve this aim, 

the study sets out three specific objectives: (1) to explore 

the main principles and theoretical foundations of the 

Communicative Approach in language teaching; (2) to analyse 

how the Communicative Approach is applied in Kazakhstani 

secondary schools and what results it brings in developing 

students’ speaking skills; (3) to identify effective ways of 

improving the use of the Communicative Approach in classroom 

practice for better speaking outcomes. 

This research plays an essential role in advancing more 

efficient approaches to English language instruction in 

Kazakhstan. The findings can inform teacher education 

programs, curriculum reforms, and language policy initiatives 

that aim to foster communicative competence among students. 

Furthermore, by situating this research within the broader 

framework of global English language pedagogy, the study 
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contributes to cross-cultural understanding of how CLT 

principles can be adapted to specific national and educational 

contexts. The study seeks to answer the following research 

question: How effectively does the Communicative Approach 

enhance students’ speaking competence, fluency, and 

confidence in Kazakhstan’s secondary schools? 

LITERATURE REVIEW 

The Communicative Language Teaching (CLT) approach 

emerged in the 1970s as a reaction to the limitations of 

traditional grammar-based and audio-lingual methods. Its main 

purpose is to make language learning meaningful and 

interactive rather than mechanical. According to Littlewood 

(1981), CLT focuses on developing communicative competence—

the ability to use language effectively in social contexts. 

He emphasises that students learn best when they engage in 

real communication rather than memorising isolated grammar 

rules. This principle became the foundation for modern English 

teaching practices. 

Canale and Swain (1980) expanded this idea by identifying 

four components of communicative competence: grammatical, 

sociolinguistic, discourse, and strategic. Their model 

highlights that language learning is not limited to knowing 

structures but involves the ability to choose appropriate 

forms of expression in different situations. This theoretical 

framework remains a cornerstone for understanding 

communication-based pedagogy. 

Harmer (2015) later stressed that communicative teaching 

transforms the classroom into an interactive environment 

where learners actively participate and negotiate meaning. He 

argued that motivation and confidence increase when students 

use the target language to express personal ideas. Similarly, 

Brown (2007) supported CLT as a learner-centered approach, 

emphasising that students develop both fluency and accuracy 

when teachers create meaningful communicative situations. 

Richards and Rodgers (2014) described CLT as a flexible 

methodology adaptable to diverse educational contexts. They 

noted that successful implementation requires a balance 

between functional communication and grammatical competence. 

Ur (2012) also emphasised the teacher’s role as a facilitator 

who provides feedback and encourages self-expression rather 

than controlling all speech. 

In the context of Kazakhstan, several scholars have 

examined the local application of CLT. Ismagulova (2022) found 

that the method improves students’ fluency, pronunciation, 
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and motivation when teachers incorporate real-life situations 

into lessons. Bekmambetova (2021) emphasised that creating a 

communicative classroom environment helps students overcome 

fear and develop confidence in speaking English. However, she 

also noted that large class sizes and limited resources 

sometimes reduce interaction opportunities. 

Rambe (2020) confirmed that students who experience CLT-

based activities are more motivated to speak and less anxious 

about making mistakes. His findings suggest that 

communicative teaching enhances not only language skills but 

also psychological readiness. Tian (2024) further highlighted 

that CLT contributes to learner autonomy, as students take 

greater responsibility for their learning through active 

participation and reflection. 

Despite its advantages, several studies also mention 

contextual challenges. Many Kazakhstani teachers face 

difficulties implementing CLT due to limited training and 

time constraints (Bekmambetova, 2021; Ismagulova, 2022). This 

observation is consistent with international research, which 

shows that without institutional support and adequate 

materials, communicative activities often lose their 

effectiveness (Harmer, 2015; Richards & Rodgers, 2014). 

Overall, the reviewed literature demonstrates that CLT is 

one of the most effective and flexible approaches to language 

instruction. It promotes fluency, confidence, and motivation 

while aligning with the global shift toward learner-centered 

education. However, its success in Kazakhstan largely depends 

on adapting communicative methods to local classroom 

realities, enhancing teacher preparation, and providing 

adequate resources. 

MATERIALS AND METHODS  

The present study employed a quantitative descriptive 

research design aimed at examining how the Communicative 

Language Teaching (CLT) approach contributes to the 

development of speaking skills among secondary school 

students in Kazakhstan. The research sought to collect and 

analyse data related to students’ familiarity with CLT, their 

perceptions of its effectiveness, the frequency of its 

application in classroom settings, and the challenges 

associated with its implementation. To achieve this, a 

structured questionnaire consisting of 30 items was 

administered to secondary school students across three urban 

schools in Almaty. The survey was developed based on previous 

research and adapted to the Kazakhstani educational context 
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to ensure content relevance and clarity. 

A total of sixty participants from grades nine to twelve 

took part in the study. Among them, thirty-five were female 

(58.3%) and twenty-five were male (41.7%), with ages ranging 

from fourteen to eighteen years old. The participants had an 

average of six years of English language study, which provided 

them with sufficient exposure to various teaching approaches, 

including communicative methods. Participation was voluntary, 

and students were informed about the academic purpose of the 

study. To maintain confidentiality, no personal identifiers 

were collected. 

The data were collected through an online survey 

distributed via Google Forms, allowing respondents to 

complete it during their English classes under teacher 

supervision. The questionnaire included Likest-scale 

statements measuring familiarity with CLT and perceived 

effectiveness (ranging from “Strongly Disagree” to “Strongly 

Agree”), frequency-based questions assessing how often 

students engaged in communicative activities such as pair 

work, group discussions, and role-plays, self-assessment 

items on speaking competence before and after CLT lessons, as 

well as multiple-choice and open-ended questions addressing 

perceived barriers and attitudes toward CLT. The average 

completion time was approximately ten minutes. 

After data collection, all responses were exported to 

Microsoft Excel for quantitative analysis. Descriptive 

statistics, including frequencies, percentages, and mean 

scores, were computed to summarise students’ responses and 

identify general trends. Open-ended answers were analysed 

thematically to provide contextual understanding of the 

numerical results. The integration of both quantitative and 

qualitative elements allowed the researcher to capture not 

only measurable tendencies but also students’ personal 

insights into the strengths and limitations of the 

Communicative Approach. This methodological framework was 

considered appropriate for the aims of the study, as it 

facilitated a comprehensive exploration of how CLT is 

perceived and practiced in secondary school settings in 

Kazakhstan. 

As shown in Table 1, the study included sixty secondary 

school students from grades nine to twelve, with a fairly 

balanced gender distribution. 
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Table 1 
Participant Demographics (N = 60) 

Variable Category n % Notes 

Gender Male 25 41.7  

Gender Female 35 58.3  

Grade 9 15 25.0  

Grade 10 15 25.0  

Grade 11 15 25.0  

Grade 12 15 25.0  

Age 14–15 24 40.0  

Age 16–17 28 46.7  

Age 18 8 13.3  

Years of 

English 

≤4 14 23.3  

Years of 

English 

5–7 32 53.3 Mean 6.1 

Years of 

English 

≥8 14 23.3  

 

Note. Table 1 presents the demographic characteristics of 

the study participants, including their gender, grade level, 

age range, and years of English study. The sample consisted 

of sixty secondary school students, with thirty-five females 

(58.3%) and twenty-five males (41.7%). Each grade from 9 to 

12 was equally represented (25% per grade), ensuring balanced 

participation across secondary levels. 

The majority of respondents (46.7%) were aged between 16 

and 17, followed by 40% aged 14–15, and a smaller portion 

(13.3%) aged 18. Regarding English language experience, most 

students (53.3%) reported 5–7 years of study, while 23.3% had 

less than four years and another 23.3% had eight or more years 

of exposure to English. The mean duration of English study 

was approximately 6.1 years. 

These demographic characteristics indicate that 

participants had sufficient and relatively balanced exposure 

to English learning to provide reliable perceptions of the 

Communicative Language Teaching (CLT) approach. The even 

distribution across grades and the range of language 

experience allowed for representative and diverse insights 

into students’ familiarity with and attitudes toward 

communicative teaching methods. 

RESULTS 

Descriptive outcomes indicate broad familiarity with CLT 

and regular exposure to communicative tasks. Across Items  

5–10, agreement ranged from 65% to 78% (Figure 1). Perceived 
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effectiveness was similarly positive, with 67%–76% agreement 

across fluency, confidence, vocabulary, 

pronunciation/listening, and participation (Figure 2). 

Activity frequency means ranged from 3.2 to 3.8 on a 1–5 

scale, with pair work and creative tasks used most often 

(Figure 3). Self‑ratings suggested improvement from pre‑CLT 
(M=5.1) to post‑CLT (M=6.8) on a 0–10 scale (Figure 4). 

This section presents the quantitative findings of the 

research based on students’ responses to the CLT 

questionnaire. Each table and figure is first introduced in 

the text, followed by a description and analysis of the data. 

 

 
Figure 1 

Familiarity and exposure to CLT (Agree/Strongly Agree, %) 

Note. The figure demonstrates that communicative practices—such as pair 

work and task-based speaking—are frequent and well recognised by 

learner. The pattern confirms the shift from grammar-based instruction 

to interactive, learner-centered approaches 

 

As shown in Figure 1, students’ familiarity with CLT and 

their active participation in communicative activities are 

consistent across different aspects. 

As illustrated in Table 2, students reported strong 

familiarity with CLT principles and frequent exposure to 

communicative practices in their English lessons. 
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Table 2 
Familiarity/Exposure to CLT (Agree/Strongly Agree, %) 

Item Descriptor % Agree/Strongly 

Agree 

B5 Familiar with CLT 68 

B6 Teachers use comm. 

tasks 

72 

B7 Focus on 

communication 

65 

B8 Pair/group work 70 

B9 Teacher encourages 

speaking 

78 

B10 CLT more engaging 74 

Note. Students’ familiarity with CLT and their frequent exposure to 

communicative tasks demonstrate strong integration of communicative 

principles in secondary English lessons. The highest level of agreement 

(78%) indicates that teachers actively encourage speaking. These findings 

reveal that most learners recognize and experience the CLT method in their 

daily lessons. The emphasis on interaction and group work confirms that 

schools are gradually shifting from grammar-based to communicative 

instruction. 

 

As depicted in Figure 2, learners expressed positive 

attitudes toward CLT’s contribution to their oral 

proficiency. 

 

 
Figure 2 

Perceived effectiveness of CLT (Agree/Strongly Agree, %) 

Note. The consistent agreement across all items demonstrates that 

communicative teaching supports both language competence and affective 

engagement, confirming earlier studies (e.g., Littlewood, 1981; Harmer, 

2015) 
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According to Table 3, most students perceive CLT as highly 

effective in improving their speaking performance. 

 

Table 3 
Perceived Effectiveness of CLT (Agree/Strongly Agree, %) 

Item Descriptor % Agree/Strongly 

Agree 

C11 Fluency 76 

C12 Confidence 73 

C13 Vocabulary 69 

C14 Pronunciation & 

Listening 

67 

C15 Participation 72 

Note. Table 3 presents students’ evaluation of CLT’s impact on language 

skills. The highest agreement was recorded for fluency (76%) and 

confidence (73%), confirming CLT’s influence on active speaking. These 

findings align with Harmer (2015) and Littlewood (1981), who emphasised 

that authentic communication promotes fluency and motivation. 

 

As illustrated in Figure 3, pair and group work dominate 

classroom communication tasks. 

 

 
Figure 3 

Frequency of CLT activities (Mean, 1–5) 

Note.Figure 3 visualizes the extent to which different CLT activities 

are practiced in lessons. Regular use of communicative games and group 

discussions helps maintain student engagement and motivation, supporting 

learner-centered instruction 
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As shown in Table 4, various communicative tasks are 

regularly implemented in English lessons. 

 

Table 4 
Frequency of CLT Activities (1–5) 

Item Activity Mean 

D16a Pair work 3.8 

D16b Role-plays 3.2 

D16c Group discussion 3.5 

D16d Games/creative tasks 3.6 

Note. Table 4 displays the average frequency of communicative tasks used 

by teachers. The consistent mean scores above 3.5 demonstrate that CLT 

activities are frequently integrated, especially pair work. These patterns 

indicate that students are given frequent opportunities to practice 

speaking in interactive settings. 

 

Figure 4 compares students’ perceived speaking ability 

before and after experiencing CLT-based lessons. 

 

 
Figure 4 

Self-rated speaking before vs after CLT (0–10) 

Note.Figure 4 represents the change in self-assessed speaking 

proficiency. Students’ self-ratings improved by 1.7 points on average, 

indicating notable progress in confidence and fluency. This demonstrates 

the motivational and practical benefits of CLT exposure 

 

As summarised in Table 5, students identified several 

challenges that limit CLT application. 
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Table 5 
Reported Barriers to CLT Implementation (Multiple Response, %) 

Barrier % Selected 

Lack of time 58 

Large class size 52 

Insufficient resources 47 

Limited teacher training 44 

Low student motivation 26 

Note. Table 5 lists the main obstacles encountered in applying CLT. Time 

constraints and large class sizes were the most common issues, followed 

by insufficient resources. These results correspond with Bekmambetova 

(2021), who reported similar barriers in Kazakhstani schools. 

 

As presented in Table 6, learners generally support CLT 

and recognise its alignment with national educational goals. 

 

Table 6 
Attitudes toward CLT and Context (Agree/Strongly Agree, %) 

Item Descriptor % Agree/Strongly 

Agree 

G23 Aligns with policy 71 

G24 Should be applied 

more 

74 

G25 Prefer CLT 69 

G26 Prepares for real-

life 

77 

G27 School support 

sufficient 

42 

Note. Table 6 reflects students’ overall attitudes toward CLT 

implementation in schools. Learners strongly believe that CLT prepares 

them for real-life English use (77%) and should be applied more frequently 

(74%). However, the limited institutional support (42%) reveals the need 

for more teacher training and resources. 

 

Across all tables and figures, students demonstrated a 

consistently positive perception of CLT. Over 70% were 

familiar with the approach and experienced it regularly. 76% 

linked it to improvements in fluency and confidence. Speaking 

self-assessment scores rose notably after CLT-based lessons. 

Major challenges included large class sizes and insufficient 

training. Overall, the results confirm that CLT effectively 

develops speaking competence and motivation but requires 

systematic institutional support for broader application. 

DISCUSSION 

The results of this study indicate that the Communicative 

Language Teaching (CLT) approach has a strong positive 

influence on the development of speaking skills among 
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secondary school students in Kazakhstan. The majority of 

participants reported that communicative activities such as 

pair work, group discussions, and role-plays made their 

English lessons more interesting and useful. These findings 

confirm the claims of Littlewood (1981) and Tian (2024) that 

CLT improves fluency and motivation through active 

participation rather than mechanical memorisation. 

Students’ increased confidence and self-assessed progress 

show that CLT helps them overcome anxiety and become more 

independent speakers. This supports Harmer’s (2015) view that 

communicative practice promotes learner autonomy and develops 

both linguistic and social competence. When students are given 

the opportunity to speak freely and express personal ideas, 

they begin to use English as a real communication tool rather 

than a subject of study. 

However, the study also highlights several barriers that 

limit the full implementation of CLT. Large class sizes, time 

constraints, and insufficient teacher training make it 

difficult to organise meaningful communication in every 

lesson. These challenges are consistent with the findings of 

Bekmambetova (2021) and Rambe (2020), who emphasise that 

effective communicative teaching requires institutional 

support and adequate professional development. To improve the 

situation, teachers should receive more practical training in 

managing communicative tasks and using low-preparation 

techniques suitable for large groups. 

Overall, the study demonstrates that CLT can effectively 

enhance students’ speaking ability if applied flexibly and 

supported by well-trained teachers. With small adjustments in 

classroom management and school policy, communicative 

teaching could become a key driver of language education 

reform in Kazakhstan. 

CONCLUSION 

The study concludes that the Communicative Approach is an 

effective and motivating method for developing speaking 

skills in secondary school settings. Students who experience 

communicative tasks report better fluency, confidence, and 

motivation to use English actively. The approach transforms 

the classroom into a more interactive environment where 

language is used for real communication rather than 

memorisation. At the same time, the research points out that 

successful application of CLT depends on factors such as 

teacher competence, class size, and the availability of 

teaching resources. Schools should therefore invest in 
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teacher training and create conditions that support 

interactive learning. In the broader context of Kazakhstan’s 

trilingual education policy, CLT contributes to the 

development of globally competent learners who can 

communicate effectively in different languages. With 

consistent support from educators and policymakers, the 

Communicative Approach can play a central role in improving 

the quality of English language education across the country. 
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