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Abstract. 
Reading extensively inside and outside classrooms helps to improve the learners' reading 

skills.When preparing a lesson plan, teachers need to think that learners want various 

skills at different ages and competency levels. Teachers should use learner-related contexts 

whenever possible, as this will help them motivate students to read. Some of your learners 

have complained that reading is boring and they do not want to read the texts you have given 

them - what should you do? Choose the same types of texts that learners enjoy reading 

outside the classroom and design motivating pre-reading and post-reading tasks to go with 

them. They would probably enjoy doing the reading task as they are acquainted with it 

already. After relieving their boredom, you could introduce academic reading comrehension, 

poetry or prose. Basically reading can be of two types: extensive and intensive, and the 

idea is to impart some skills needed for both. Teaching reading skills could be easy when 

taught with nuances and strategies with continuous practice. There are six strategies to be 

taught to the students for enhancing their reading capabilities in different contexts.The 

below six techniques are step by step procedures essential for effective reading. Reading 

skills become boring for many when they are not given the correct strategies. In a classroom 

structure, students use reading for different purposes; it may be instructions, to do lists, 

course books, blogs, websites, newspapers and magazines. Here the question is how to develop 

their reading skill in the above structure? 
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Prediction is a preparation task by guessing the genre of 

the text before reading it. Use titles, subtitles and pictures 

to find out what the text is broadly about (using 

also previous knowledge and experience). The teacher could 

set up preparation tasks by setting up general questions to 

get acquainted with the lesson or passage to be worked with.  

Skimming is a fast reading process to get the general 

information of a passage. During skimming, ask your students 

to underline the nouns, starters and conjunctions in order to 

make it easy to pick out the general idea and concepts. 

Scanning is done for grabbing the specific information of 

the passage. Here the students ought to be taught the nuances 

of picking up specific information to underline the text for 

picking up dates, years, names, important vocabulary etc. You 

read your marked highlights in the text to search for your 

answers. For example, If your learners are reading a museum 

website just in order to find out how much the entrance fee 

is, they could use this scanning strategy. 

Look for connectors and starters like 'on the other 

hand',' in spite' and 'even though', where the writer wants 

to take the text in a different direction. 

Having read an article, your intermediate-level learners 

have found some words that they don’t understand. In this 

situation, ask learners to think about the linguistic context 

of each word. Ask them to use the words or vocabulary before 

and after the text to get clues about the meaning of new 

words. 

 You take time to read a text carefully to find out the 

authors perpective, to search for abstract concepts, to find 

out hidden answers, and to synthesize the text as a whole. 

This type of reading comes easily after constant practice of 

all the above strategies put together.  

When you prepare writing activities, consider how to make 

them as meaningful as possible. You can do this by thinking 

about audience, context and purpose. This could be a task for 

young learners, such as writing a story, or for adult learners 

writing about their ambitions.Very often in the classroom, 

it’s easy to ask learners to do a task from the syllabus or 

coursebook without thinking about the above three. Try making 

it a regular feature of any writing task in future - that you 
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identify context, purpose and audience before they begin the 

task. You could identify them all together, or learners could 

even decide themselves. Whichever way you try, it should make 

the writing more meaningful. 

• Writing can be fun - consider topics your learners enjoy. 

• Writing sometimes needs a lot of planning, and sometimes 
none at all. 

• Learners need opportunities to write freely without 

worrying about accuracy. 

• Writing can be varied - there are many different kinds 
of writing! 

Generally to develop fluency in writing the writer has to 

concentrate and practice the various skills as follows; 

Planning carefully helps learners arrange text in a 

logical sequence, that flows well and is easy to read. The 

beginning should feel like the start of a text that gets 

readers interested. Each ‘piece’ of text should lead naturally 

into the next one. And of course the end should feel like it 

finishes it all. 

When writing is done concisely, it means the most 

effective words are being used. Writers often fill sentences 

with words that are poor choices and can be removed or 

replaced. By getting feedback, editing and revisiting their 

writing after a day or two, learners can develop skills to 

notice words that shouldn’t be in the text. 

Using paragraphs effectively helps readers follow a piece 

of writing. In general, each paragraph should have its own 

idea. A big block of text without paragraphs can leave readers 

confused and annoyed. If sentences are thrown together without 

linking words or phrases, the paragraphs are difficult to 

read. As sentences need to be linked within paragraphs, 

paragraphs also need to be linked. When a reader moves from 

one paragraph to another, if the link is not obvious, words 

and phrases can be used to help with the transition. 

There are many types of activities such as grammar, 

vocabulary, coherance and cohesion in framing sentences that 

you can do to help learners work on writing skills. Some 

activities may focus on the accuracy of their language, and 

some on helping them to communicate the meaning. Others may 

focus on the writing process itself - learning how to start 
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a writing task, how to draft, edit and review it. 

The practice of writing skills within the context of a 

technical university requires an adapted approach. While 

observing all the theoretical conventions and the practical 

recommendations imposed by the methodology of teaching 

foreign languages outside the framework of the specialized 

languages, the specific context of the study engineering 

imposes some requirements which a language instructor must 

take into account. The present paper is an approach to the 

component of English language didactics which deals with the 

practice of writing skills in the context of an English lesson 

for engineering students. At the same time, the paper suggests 

a series of activities, strategies and methods which a 

language instructor may use during the class for an adequate 

achievement of teaching objectives for a lesson focused on 

the development of writing skills. The paper includes a 

theoretical presentation of the place of technical text 

writing as part of the academic curriculum and its importance 

in relation with the learning objectives and also in relation 

with the practice of the other language skills, as an argument 

of what is methodologically known as the integrated approach 

to teaching foreign languages. The practice of writing skills 

in English classes for engineering students is analyzed in 

terms of the advantages and disadvantages encompassed by this 

didactic approach given the technical academic profile. A 

practical part of the paper consists of the demonstration of 

possible writing tasks which may reinforce writing skills in 

ESP classes for engineering students. It contains a series of 

activities which may be used to fulfill various teaching 

objectives through writing practice. The development of 

writing skills is one of the components of any language 

teaching curriculum, regardless of the students’ particular 

field of study. What matters in terms of curriculum design is 

not the general or specialized language which students need 

to acquire. The post-communicative turn in English 

methodology has reconsidered the importance of writing skills 

for language acquisition, after a period in which writing was 

neglected during English classes to the detriment of speaking. 

While not denying the outmost importance of oral communicative 

activities in the learning process, it also fair to assert 
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that writing skills are equally relevant to a future 

engineer’s preparation. Although engineering is a largely 

practical activity, engineers find themselves confronted with 

a wide variety of writing tasks, many of them in English. 

They must write product descriptions, product catalogues, 

instructions, operating procedures, technical manuals, 

technical reports, web content. If they work as part of a 

team, they must master the requirements of functional writing: 

in order to communicate with their superiors, the other team 

members, the managerial team, the clients etc. they need to 

write letters, memos or emails. They need to write 

descriptions of projects, of graphs, of other visual elements 

which are specific for the engineering career. It is therefore 

essential that they have consistent exposure to writing 

activities which should equip them the necessary skills and 

attributes required by an adequate performance at the 

workplace. The communicative and especially the post-

communicative didactic principles of teaching English 

language (starting from the second half of the 20th century) 

share the belief that language must be taught as a whole. 

This new vision came to contradict the previously favoured 

practice which either completely neglected certain parts of 

language (for example oral communication in the grammar-

translation method) or fragmented language teaching into the 

acquisition, reinforcement and practice of completely 

separate skills / aspects of language. This new perspective 

on language teaching is in agreement with the reality of 

language speaking: languages are not practised in isolation, 

one cannot learn to speak without also listening and one 

cannot be a good writer unless they can also read texts. This 

pragmatic view of languages seen as facilitators of 

communication between human individuals – was firstly used by 

Widdowson [1] as an argument for an integrated approach of 

the language skills in the curriculum for English for specific 

purposes in universities. He argued that an integrated 

approach of the language skills is the most suitable way of 

creating meaningful discourse in a foreign language rather 

than artificial linguistic productions. He also perceived the 

social context of language acquisition (i.e. the discourse 

community to which the acquired language serves) as an 
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important factor which determines the need for a learning 

process based on a combination of skills, as an emulation of 

genuine communicative needs. According to such communicative 

needs imposed by special social contexts, language 

comprehension and production does not take place in isolation, 

or in “discrete units”. Consequently, the language instructor 

may choose to integrate the practice of the basic skills 

(reading, writing, speaking and listening) in what is referred 

to as content-based instruction, which involves students in 

highly integrated activities while studying content based on 

specific technical subjects. According to the teacher’s 

assessment of the students’ needs, he or she may choose a 

variety of language aspects to be practised / reinforced 

together with the practice of skills. In this context, 

practising writing skills can never occur in isolation, during 

purely writing classes, but in an integrated approach which 

combines a variety of language objectives. This method of 

practising skills is a more natural experience of acquiring 

language structures which is at the same time likely to 

increase students’ motivation for learning. In this chapter 

we will present a series of writing tasks which have been 

used in ESP classes for engineering students. The tasks are 

grouped according to Adriana Vizental’s classification into 

controlled writing tasks, guided writing tasks and free 

writing tasks. We should note that that in order to practise 

writing skills it is not necessary to always ask students to 

create complete texts. This task is suitable only for more 

advanced levels, for two reasons: first, the linguistic 

challenge of writing tasks is a complex one, requiring more 

advanced knowledge in terms of text structure and cohesion, 

spelling and grammar, choice of vocabulary and register. 

Second, in the specific case of functional writing – defined 

by Vizental [3] as “writing tasks that have a specific purpose 

behind their production”- which includes ESP texts, the 

challenge is not purely linguistic, but also of a more 

technical nature. That is why the instructor’s expectations 

should not exceed students’ real possibilities both in terms 

of language and in terms of specialized knowledge. There are 

a lot of teaching strategies to be applied in the classroom 

that result in hours of fun for learners such as crosswords, 
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songs, and all types of didactic games. These activities 

provide students with knowledge in context in addition to the 

sense of recreation. 

To reach the improvement of this process it is necessary 

that teachers apply the approaches that lead to the success 

of English learning by motivating students to participate  

in it. 

Long ago, the fact that a person did not know a foreign 

language such as English was not an obstacle to make their 

dreams come true, because they could perform any role in any 

field without having studied this language. 

However, since science is progressing every day in all 

the fields, this fact pushes individuals to prepare themselves 

as part of their moral obligation with their societies to be 

ready to face challenges. Therefore, to know English is an 

important factor that will be required and at the same time 

decisive to get a job. 

It is important to mention that appropriate approaches to 

teach English efficiently have always existed throughout the 

time, but many teachers do not always apply them, causing 

lack of interest and demotivation for learning which 

definitely affect the teaching-learning process. 

The methodological strategies to develop the students’ 

skills of reading and writing are basic to obtain a continuous 

improvement of learning. This fact will allow students to 

become critical, analytical, and develop a systemic thinking 

to boost the quality of education. 

In some countries, including Ecuador, the development of 

reading and writing in their mother tongue has not been 

efficient and shown a poor production which demonstrates that 

people have little interest on the development of these 

skills. 

It is regrettable to read in the newspapers that only 10% 

of the population has the ability to write an article or text 

and in the classrooms just a few students prove to be 

competitive when reading and much fewer the ones who can 

perform as a good speaker in some speech or event. 

Since the ability to read and write is limited in Spanish, 

it is logical to think that something similar likely happens 

in English because for some reasons the students do not like 
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to work on reading nor writing tasks such as e-mails, formal 

or informal letters, summaries, short stories and articles. 

Furthermore, a lot of students do not feel confident 

enough to participate in activities related to reading because 

they think they are exposed to the teasing from peers when 

they hear their pronunciation and notice their insecurity at 

the moment they are not able to answer questions. 

It is important to mention that not all of them had 

opportunity to receive regularly English classes in high 

schools or the teachers who taught this subject were not 

specialized in this area. As a result of this, students do 

not have the same level or at least a basic one that lets 

them perform successfully in this subject when they start 

their studies at the university. 

This is one of the main reasons that cause students to 

quit their English classes or fail their study modules. To 

change this situation, teachers must use effective strategies 

that involve motivation and interest for learning from 

students to help them develop reading and writing skills in 

the English language. 

This research work focus on the idea that teachers must 

prepare their teaching portfolio with didactic material based 

on suitable strategies that enable students to an active 

participation in the classroom that generates a real sense of 

cognitive learning and critical thinking in this language. 

Therefore reading and writing skills are the bases that 

define the guidelines to be able to coordinate ideas and 

interact efficiently in this language. Students at the 

Agrarian Institute show a series of problems when trying to 

use the English language because they do not handle a proper 

lexical so they cannot organize their ideas that allow them 

do good writings or work successfully on reading comprehension 

tasks, so their production is limited due to the scarce 

practice in the English laboratories and in the assignments 

that are sent to them to reinforce the learning process. This 

is shown during the teaching process of the modules and turns 

evident in the results of the midterm and final evaluations. 

Since the technological resources offer a very high 

potential to learn foreign languages in a different and more 

effective way, it is worthy that teachers encourage their 
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students to use this material that is free and available 

nowadays on the web and that definitely support the 

development of the language skills during their learning 

process. 

Teachers’ training must be assumed as a key part in their 

profession in this globalized world where all professionals 

have to be well-qualified to be competitive no matter what 

the professional fields are. This attitude should be 

internalized in each educator to generate and transmit their 

knowledge to students inside and outside the classroom. 

Since the challenge of new educational approaches cannot 

be absent from these requirements, it is important to 

incorporate new tools of information, interactive resources, 

technologies and communication in the learning platform that 

is presented to students and try to use it as much as possible 

to get better results in this educational process. 

Learning English as a foreign language requires having a 

lot of concentration and development of basic skills, as it 

is a language that has its own structures and rules that 

demands to maintain a discipline of study to acquire this 

knowledge. 

On the Internet there is a wide variety of material that 

turns greatly useful for learners of foreign languages so 

English is not the exception, as a matter of fact, most of 

the material that is on the web can be used to reinforce and 

develop all the English skills and contribute with the 

teachers roles. 

Teachers need to work harder with reading and writing 

activities that include general and specific information 

which may require students to develop their cognitive side 

and critical thinking through the applying of useful 

techniques and strategies that help students to get autonomy 

and perform naturally. 

Teachers must be aware of the updated technological tools 

and therefore use a variety of teaching methods about reading, 

writing and also the other skills and areas by considering 

English language as a whole that needs to be taught by 

integrating all its skills and components. 
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